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Introduction

« Anational qualifications framework (NQF) is a formal
system describing qualifications. 47 countries participating
in the Bologna Process are committed to producing a
national qualifications framework. Other countries not part
of this process also have national qualifications frameworks.

« A qualifications framework is a formalized structure in
which learning level descriptors and qualifications are used
in order to understand learning outcomes. This allows for
the ability to develop, assess and improve quality education
In a number of contexts. Qualifications frameworks are
typically found at the national, regional, and international
level. Therefore, a national qualifications framework is one
type of qualifications framework.



https://en.wikipedia.org/wiki/Bologna_Process
https://en.wikipedia.org/wiki/Learning_level_descriptors
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Example of some countries
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South Africa
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NQF and teacher education: the example of Malaysia
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BACHELOR’S DEGREE

At the end of the programme scholar-teachers should be able to:

1.

analyse  and develop understanding of the structure, content and
methodology relating to student learning in specific subjects, in  cross-
curricular activities and programmes, and meet the challenges of the whole
school curriculum;

function effectively in applying different philosophical underpinnings in
education and practical skills at different levels and in different educational
settings;

competently, creatively and innovatively promote the utilization of the
knowledge corpuses of the teaching profession and protocols of quality
practices in educational settings as well as address sensitively, effectively
and mindfully the multicultural contexts of learner diversity to foster learning
and nurture the talents and potentialities of learners;

meet the requirements of established professional teaching standards at all
levels (schools, colleges, universities and other learning organizations);
apply knowledge of interpersonal skills, communication skills, and, have the
capacity to work collaboratively and independently to solve problems in
different educational settings;

demonstrate characteristics of professional leadership appropriate to the
responsibility given;

apply problem sclving and scientific skills as well as awareness of the role of
research to inform their evolving professional practice, mindfully, through
knowledge mastery and understanding;

reflect upon and learn from their own experiences in order to advance and
take their own learning forward, for instance, using the theory of

constructivism;



NQF -
Opportunities
and challenges

for Vietham

* NQF increases the attractiveness of humain
resources of Viethnam

* NQF acts as a catalyst and sets foundation for
the renew of education curriculum,
examination as well as the recognition and
Issuance of Vietnam certificates and degrees

* NQF promotes the international recognition of
certificates and degrees of Vietham.

* NQF contributes to enhance the quality of
Vietnam educational system

NQF impacts on the issue of learning outcomes
standards for each qualification level and requires
the review and revision of other sets of current
standards in education and training such as
standards for teachers and management staff, the
standards in accreditation or the standards for
higher education institutions.



NQF -
Opportunities
and challenges

for Vietnam

 Implementation of NQF takes time and consumes lots of
resources

 Higher education quality assurance system must be
strengthened

 Implementation of NQF needs the enterprises/sector
involvement

Standards’ and ‘assessment’ are the two key elements of any
NQF. To implement NQF successfully, both of these two
elements should have the involvement of labor market

In many countries with developed educational system,
enterprises/sector/school directly involve in developing the
learning outcomes standards and competency assessment for
students. Whereas, in Vietnam, the link between
enterprises/industry/school and teacher education has been
still loose with limited stake holder involvement in developing
occupation standards, curriculum or training materials.



Implementation of NQF — the case of Vietnam
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Th e case Of - Standard structure common to all university
programs
V N U _ U Ed . - Up to 20 standards for each program
. « 3-4 common standards for all students of the
University of Education

dalfn Oon gOI N g  3-4 common standards for students majoring

In pedagogy/non-pedagogy
WOTr k + 8-12 standards for pedagogical students



The case of
VNU-UEQ:
an ongoing
work

Example a standard

Demonstrate understanding of pedagogy
(pedagogy), didactics and knowledge of
developmental psychology and the ability to
apply it in lesson design and lesson planning,
teaching practice, and educational activities and

related assessment activities.



Concluding
remarks

There is a need for national consensus on
teacher training standards;

This standard should be referenced to regional
standards;

The program standards of each school need to
have its own characteristics;

Unitwin project needs to refer to teacher
training standards in the region when
developing teacher training programes.
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